N2.1

Counting in Groups
Find a collection of things that children might be interested in counting—
perhaps the number of eyes in the classroom or the number of shoes, a
mystery jar of buttons or cubes, a long chain of plastic links, or the number

of crayons in the crayon box. The quantity should be countable, some-
where between 25 and 100. Pose the question, “How could we count our

shoes in some way that would be easier than counting by ones?” Whatzver :
suggestions you get, try to implement them. After trying sexrreral methods,
you can have a discussion of what worked well and what did not. If no :
one suggests counting by tens, you might casually suggest that as possibly
another idea.
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One teacher had her second-grade students find a good way tj:) count all the
connecting cubes being held by the children after each had been given a cuhe. :.;Ib t
each of their pockets. The first suggestion was to count by sevens. That was tri 1:

did not work very well because none of the second graders could ccu!,mttb}r sevens. In
search of a faster way, the next suggestion was to count by twos. This did not seem ;-::1
be much better than counting by ones. Finally, they settled l::jl'l counting by tens an
realized that this was a pretty good method, although counting by fives worked pretty
1l also.
" This and similar activities provide you with the opportunity to suggest thaJ.E .
materials actually be arranged into groups of tens before the ”fast"‘wa}? of mu_ntmg 15»
begun. Remember that children may count “ten, IWEHE}'} thirty, thnt}r-one,_ thlrt};tw\;:ns
but not fully realize the “thirty-two-ness” of the quantity. To CDI]IIEF": the count-by- t
method with their understood method of counting by ones, the children need to coun
both ways and discuss why they get the same result.
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